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Mogenu o6yueHns1 MTHOSI3BIYHOMY OOIIIeHUIO
M IIPUMeEPHI UX peain3alui Ha MpaKTUKe

AHHOTanys: [laHHast TeopeTHUecKas CTaThsI IOCBSAIIeHa ITpobJieMe pa3BUTHS HABBIKOB MHOS3BIYHOTO OOIIEHNS y4a-
IIMXCSI B CBSI3U C COBPEMEHHBIMY TPebOBaHMSIMY TOCYIapCTBa U 06IIecTBa K YPOBHIO OCBOEHMS 00YJaIOIMMUCS 6a30BBIX
HaBBIKOB ¥ YMEHMI [I0 MTHOCTPAHHOMY SI3BIKY. LlesIbio HaIcaHMsI CTaTby SIBUJIOCh PACCMOTPEHMe CYILIeCTBYIOIIMX B 3apy-
6e)XHOV MeToAVKe Mojiesieil 00yueHmst OOIeHMI0 Ha 3aHSITHUSIX 110 MHOCTPAaHHOMY SI3BIKY M UX CpaBHeHue. MeTo[ uccaeno-
BaHUS — aHAJIM3 JIMTEePaTypHl 10 IMHIBUCTUKE, METOAVKe 06yUeHNsI MHOCTPAHHBIM SI3bIKaM. B 0CHOBe pabOoThI B paMKax
JIAHHBIX MO/IeJIel JIeXaT JlesTeIbHOCTHBIN, KOMMYHUKATUBHBIN ITOJIXOAB! M IIPUHIUI HEOOXOAMMOCTH Y/IeISITh 60JIbliIe
BHMMaHMSI Ha YPOKe MHOCTPAHHOT'O SI3BIKA CIIOHTAHHOM peun 3a CYeT COKpPAIIeHNsI MeXaHUIeCKOM PaboThl Hal SI3bIKOBBIMMU
acriektamu (A. Davenport, L. Dawes, P. Kerr, N. Mercer, M. B. Bep6uiixasi, K. C. MaxmypsiH). Pe3y/bTaThl MCCIe0OBaHMS:
B CTaThe Ipe/ICTaB/IeHbI IPMMepHI pean3alii IPe/IoXKEeHHBIX MoZiesiell B BI/Ie aJITOPUTMOB PabOThI YUUTE IS U YUAIUXCS
Ha 3aHSITUU 10 aHTJIMIICKOMY SI3BIKY. BBIBO/: JICIIO/Ib30BaHMe MOJiesIell OKaXKeT I0JIb3y YIUTEISIM MHOCTPAHHOTO SI3bIKa IIPK
IJITAHMPOBAHUY 3a/IaHNM, 3aHSITHI, B IOHMMaHMM TIOJIXOZIOB, JISKAIIMX B OCHOBE pa3paboTku pasHelx YMK u obecrieuennn
06paTHOI CBSI3M YYAIIMMCSI OTHOCUTEIbHO YPOBHSI CGOPMMPOBAHHOCTY Y HUX HaBBIKOB 001eHMsI. [Ipe/iyioykeHHbIe MOIe/In
06yueHs BIMCBIBAIOTCS B CTPYKTYPY YUeOHOTo Iporiecca, Haubosiee OJIHO YIOBIETBOPSIIOT AUAAKTUYECKUM TPe60BaHMUIM
¥ MaKCMMaJIBHO ITPUOIIVDKAIOT IIPoLiecc 06yueHMsT aHIJIMIICKOMY SI3BIKY K peaTbHBIM YCIIOBUSIM.
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Introduction

Communication training has been the focus of attention of both teachers and students for many decades.
In the methodology of teaching foreign languages, there is a principle of interrelated teaching of all types
of speech activity, however, according to research conducted by Cambridge University Press, most teachers
in the world noted that the most important skill that students should master is the ability to speak a foreign
language (70%). Listening, writing and reading account for 10%, 8% and 7%, respectively (Kerr, 2017).

Teachers in Russian schools also note that students experience difficulties precisely in unprepared com-
munication in a foreign language. It is difficult to involve them in the communication process for various
reasons: from not knowing what to say and how to personal characteristics, for example, shyness. Among
other reasons for ineffective communication training, one can single out: — lack of time in class (teachers
concentrate on working out grammatical and lexical material, but it never comes to speech practice); —
uninteresting topics for communication in the textbook; — incorrect approach to the organization of com-
munication in the classroom (often in textbooks, speaking tasks take up very little space on the page purely
visually, but this does not mean that communication should play an insignificant role in the classroom);
— consideration of speaking tasks only as a means of controlling the assimilation of acquired knowledge,
and not as an opportunity to learn a language in the process of communication.

The question arises, what time in the lesson should be given to communication? It is difficult to answer
this question unequivocally. However, as noted by modern British (P. Kerr) and Russian methodologists
(M. V. Verbitskaya, K. S. Makhmuryan), it is necessary to pay more attention to spontaneous speech
in the lesson, possibly by reducing mechanical work on the language, since the development of foreign
language communicative competence of students will be more effective if a lot of opportunities for oral
interaction of students are created in the lesson (Kerr, 2017).

Purpose. Today, students are faced with complex educational and communicative tasks. For example,
in the task of a high level of complexity of the “Speaking” section in the Unified State Exam, both linguistic
knowledge and interdisciplinary skills and abilities are needed. Foreign methodologists (Alan Davenport
and others) offer several models for building an educational process aimed at developing productive foreign
language speaking skills (Davenport). This article will describe the main distinctive features of the three
communication learning models and offer practical recommendations for their implementation in practice.

Methods

To describe communication learning models, the method of analyzing literature on linguistics, psy-
chology and methods of teaching foreign languages was used. The methodological basis of the presented
models were: the activity approach (Leontiev A. N., Galskova N. D., etc.), the communicative approach
(Passov E. 1., Milrud R. P., etc.).

The main part. It is the planning of a lesson based on the proposed models, where students would speak
in essence, and not just reproduce memorized phrases and sentences, that is the key to success in teaching
foreign language communication.

The first model is a model based on documents: “Pan-European competencies of foreign language pro-
ficiency. Common European Framework of Reference (CEFR)”, and its updated version “The CEFR Com-
panion Volume with New Descriptors, 2018” (Council of Europe, 2018). These are documents that allow
not only to assess and determine the level of proficiency in a foreign language, but also to help organize
the process of learning to communicate based on an activity approach.
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The activity-based approach in teaching speaking in a foreign language implies interaction in the process
of communication, the performance by students jointly, in cooperation, of a number of tasks that are aimed
not at obtaining language knowledge, but at the formation and development of speech skills and abilities
(Namaziandost, Shatalebi, Nasri, 2019). In practice, in a foreign language lesson, the activity approach
is implemented through learning in the process of students communicating with each other, as a result
of which the contact necessary for speaking arises. The activity approach assumes: a) recognition
of the social nature of the language being studied, b) interaction between the social and the individual
in the learning process, c) social communication of students who are active users of the language.

In classes aimed at teaching foreign language communication, teachers use such methods as role-playing
games, modeling of real speech situations, active and interactive methods of work (Belova, Slabysheva,
2017). Within the framework of the activity approach, students alternately perform different social roles
— leader, performer, organizer, speaker, expert, researcher, etc.

Within the framework of the CEFR model, the formation of skills such as initiating communication,
responding correctly and appropriately to the interlocutor’s remarks, using copula words, introductory
phrases and other skills of unprepared speech comes to the fore.

The descriptors of the formation of speaking skills in the documents indicated above are presented
as communicative tasks, for example: “A student can tell in detail about his family, housing conditions,
education; can describe and tell about everyday things in familiar situations (for example, my neighbor-
hood, the weather); can tell about his last job or occupation, can communicate with colleagues or immediate
superiors without prior preparation (can ask questions about work, complain about working conditions,
weekends, etc.). Can make brief messages on the phone; can give simple instructions and instructions
for performing simple tasks in everyday life (for example, in a store)”.

Descriptors can help the teacher: 1) in the preparation of tasks focused on a specific product or result,
such as, for example, planning an excursion, creating a poster, developing a blog, conducting interviews,
organizing a festival, electing a candidate, etc., 2) in assessing the formation of students' speaking skills.

The CEFR model serves as a kind of reminder to teachers that speaking is not just a reproduction
of memorized words, phrases and topics, it is an interaction in the process of communication. In addition,
understanding the CEFR model gives the teacher comprehensive and prompt feedback. The model helps
the teacher: track the progress in mastering students’ speech skills; realistically set goals for a series
of classes; realize how effective the methods used in the lesson are. The model implies that commu-
nicative competence includes linguistic, sociolinguistic and pragmatic competencies, that is, knowledge
not only of the language, but also of how the language functions, where and how its application is relevant
(Gedik Bal, Savas, 2020).

Below is the sequence of actions of the teacher and students in the organization of teaching speaking
within this model. Once again, the tasks should involve students in solving a problem, discussing an issue,
telling a story, exchanging opinions and experiences, creating a product, responding to an incentive.
A lesson aimed at developing speaking skills, for example, on the topic of “The perfect party”, includes
such stages as:

1) Warm-up (students answer the teacher’s questions: When do you celebrate? What do you celebrate?
Do you have parties to celebrate special occasions? What food do people eat at celebrations in your country?
Do people eat at celebrations in your country? (you can use sources from the Internet) What is your
favourite party food and why?)

2) Prepare (students in pairs are invited to imagine that they are party organizers, they will have
to organize a party for “clients” — another pair of students and, accordingly, pre-ask “clients” about
the event, place, time, guests of the event, special diet, surprises, etc.). The questions are formulated
in advance by the teacher, but interaction during communication is already taking place.

3) Decide (students “organizers” in a couple plan a party taking into account the wishes expressed
by “clients”).

4) Discuss (“organizers” and “clients” discuss the event plan and express two ideas each that they sup-
port and two that they would like to change).
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5) Present (students present the party plan to the class, the class chooses the best menu, the best party,
etc.).

Students with poor language training can be offered supports in the form of useful phrases for each
stage of the lesson. For example, at the “Prepare” stage, you can use the following expressions:
I'd like that \ I wouldn't like that, I’d prefer..., my brother is a vegetarian, my sister is allergic to nuts.
At the “Decide” stage, the following phrases can be given: Let’s invite..., The party will take place in ...,
We’ll have ... on the menu. And finally, at the “Discuss” stage, the structures will be useful: I really like
that idea, I'd love to come to your party! It sounds like fun! We think you’re going to love this.

The next model that will be considered in this article is Andrew Wilkinson’s oral language proficiency
model. A British researcher and educator coined the term “oracy” in the 1960s to draw attention to the
neglect of communication skills in teaching schoolchildren their native language. However, this model can
be successfully adapted to teaching a foreign language. This model consists of 4 groups of skills: physical,
linguistic, cognitive, social and Emotional (Oracy Cambrige. The Highest Hall Center for Effective Spoken
Communication. Available at: www.oracycambridge.org.). The skills included in each block of the model
are presented in the table (see table).

Skills that are part of E. Wilkinson’s oral language proficiency model

YMeHus, Bxoasilme B COCTaB MOAENN BrafeHNUs yCTHOM peybio 3. YUNKMHCOHA

Physical Linguistic Cognitive Socio-emotional
Voice:
h i f The right choice of lexical . .
the tempo and timbre o @ right choice oflexica The content of the utterance Interaction with other people
speech, the correctness of means

pronunciation

Grammatical structures

. Cognitive techniques Self-confidence
Language register

Sign language:
gestures, facial expression, eye
contact

Rhetorical techniques Self-regulation

Reaction to the interlocutor
Expressing your opinion

The group of physical skills implies the correct use of voice, intonation, sign language and body in var-
ious communication situations to achieve communication goals.

Linguistic skills are associated with the choice of lexical and grammatical means for the implementation
of a communicative task, as well as with the use of rhetorical techniques in one’s speech, such as meta-
phors, comparisons, etc. to expand or clarify the meaning of what is said.

Cognitive skills are responsible for the content of the utterance and its qualities from the point of view
of the adequacy of the solution of the communicative task.

Socio-emotional skills are associated with the use of language as a means of creating or maintaining
communication in a group. This group of skills means that students are able to solve communicative tasks
by working together, are able to listen attentively to each other, and are able to put themselves in the oth-
er’s place (Kurbakova, 2015).

According to this model, when teaching communication, it is necessary to focus not only on grammatical
correctness of speech, and not even on fluency of speech, but on its correspondence to the speech situation,
real life circumstances. It helps to simulate the process of real communication, since it takes into account the
importance of extralinguistic factors, such as voice, gestures, the ability to listen and hear each other, etc.
Practical techniques of this model of oral speech training include a variety of work in groups.

Here is an example of the implementation of the model in a foreign textbook, Super Minds — 5, where
students need to prepare a presentation on the topic “Natural Disasters”.

Firstly, students get acquainted with the basics of how to speak in public (careful preparation
of a speech, the unacceptability of reading from a sheet, the need for eye contact with the audience, etc.).
Further, the work is divided into two stages: preparatory (Prepare It) and the actual presentation (Present It).
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The preparatory stage includes the following actions: a) division into groups; b) search for informa-
tion and its recording (possibly in the form of a poster); c) selection of illustrative material (pictures,
photographs); d) preparation of the text of the speech (each student must write 3-4 sentences to describe
the selected picture or photo), correction of the text by the teacher if necessary; e) multiple reading
of the text to memorize it.

At the presentation stage, students present their photos and pictures and comment on them.

This model is very similar to the first one in terms of the significance of the content side of foreign
language speaking, but unlike it, it is simpler and more understandable to practicing teachers and focuses
on the ability to present oneself, taking into account voice, intonation, facial expressions, gestures, etc.

The third model, which will be discussed, is called the communication skills development model
based on the Cambridge University project “Competencies for Life” “Cambridge Life Competence Frame-
work”[9]. Communication skills are key skills for a person’s professional and personal growth. Over the
past 20 years, methodologists have been talking a lot about the need to take into account such aspects
as creativity, critical thinking, and cooperation in foreign language classes (Bim, 1996). The third model
focuses our attention primarily on readiness for communication, and includes three key components (com-
petencies) of communication:

a) the use of appropriate language means and style of speech (official, informal, colloquial) in the speech
situation. The developers of the model point to the need to develop students’ ability to use, depending
on the context, appropriate forms of address, greetings, farewells, express their ideas clearly and convinc-
ingly, use appropriate means of expression, take into account who the interlocutor is (familiar / unfamiliar
person, etc.), ask rhetorical questions, the ability to attract attention, hold it, joke at the right moment,
the ability to demonstrate an understanding of what topics can be raised during a particular conversation,
etc.;

b) conducting a conversation expressing understanding or signaling its absence, use the necessary lin-
guistic means to ensure that the interlocutor repeats or clarifies what was said, slows down / accelerates
the pace of his speech, speaks quieter or louder to check whether everything said is clear to the listener.
Here it is important to teach students to use the simplest techniques for initiating, maintaining and com-
pleting conversations of varying length; use appropriate language tools to ask the interlocutor to pause,
ask the interlocutor for help, be able to paraphrase what was said, use non-verbal means of commu-
nication, be able to guess the meaning of the expression from the context, attract other participants
to the conversation, show interest, give detailed answers and ask follow-up questions.

c) confident, clear, transparent expression of thoughts during a conversation is manifested in fluent
speaking, the ability to quickly write in a foreign language, confidently start and conduct a conversation,
confidently contact unknown people in the language being studied, accompany verbal communication with
facial expressions and gestures, logically build descriptions, narratives, use connecting means to build
a logical, coherent, consistent and holistic statement (Belova, Slabysheva, 2017).

At different stages of learning a foreign language, it is possible to develop students' speaking skills
based on the three competencies listed above, the combined functioning of which ensures effective
communication.

Examples of tasks implementing this model can be the following:

1) “Match the uses (trying to get someone to change their opinion; showing you agree with people;
showing you disagree) with the phrases from the Useful Phrases Box (Don’t forget that; I see your point,
but; Let’s agree to disagree; May be you are right, but; Remember, that)”.

2) Do you agree or disagree with these ideas? “We should not keep wild animals as pets”, “All transport
should be electric”, “Plastic should be banned”, “It’s OK to cut down rainforests”. Write notes.

3) Work in pairs. Compare your opinions. Plan a conversation.

4) Practice ythe conversation. Remember to use the first and second conditional phrases from the Useful
Phrases and Everyday English Boxes.

5) Work with another pair. Listen to their conversation and decide what idea they are talking about.
Do you agree with their opinions?
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The advantages of this, the third model of communication training, are that: here the process of devel-
oping the ability to communicate in the educational process is demonstrated; the model is simple and easy
to understand; it is easy to incorporate the goals of teaching speaking into the plans of classes in a foreign
language; the model helps students to master the strategies of effective communication; the model reflects
the type of communication that we face in reality.

This is the simplest model of the three proposed in this article. However, one foreign language training
program is not enough to realize the potential inherent in the model. It takes a good UMK and the ability
of the teacher to correlate the task with a particular competence to see how the model works. This model
should be used as a kind of guide for the teacher in the process of developing students’ speaking skills,
and not a yardstick for evaluating their oral foreign language utterances.

Results

We share Alan Davinport’s opinion that the time allotted to speaking in a foreign language class should
be increased due to the time devoted to working on language aspects: grammar, phonetics, vocabulary.
This may seem unreasonable to some teachers, but according to foreign colleagues: 1) students often
do not “learn” what they are specially taught in the lessons of the teacher, and 2) there is a much greater
probability that they will learn something when the teacher offers many opportunities for their oral inter-
action with each other in a foreign language during the lesson.

Conclusions

Thus, in the article we considered three models of teaching foreign language speaking of varying
complexity, all of them are aimed at organizing communication in a foreign language lesson, all three
models reflect the idea that foreign language speaking is something more than just pronouncing words,
sentences, topics. The models will benefit foreign language teachers when planning classes, in under-
standing the approaches underlying the development of different UMCS, and providing feedback to stu-
dents regarding the development of their communication skills. The models are not mutually exclusive,
but complement each other, however, the simultaneous use of all of them is undesirable.

The main message of all three modelsis that the time allotted for speaking should notbe spent on checking,
for example, the level of formation of grammatical skills of students, this is the time of the development
process of speech skills and what students learn through speaking, communication, interaction is much
more valuable than what students learn in the course of working with language aspects.
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