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THE PROBLEM OF THE DEVELOPMENT OF RATIONAL NEEDS
OF YOUNG PEOPLE ON THE EXAMPLE OF THE TRANSFORMATION
OF GENDER NORMS IN RUSSIA AND FRANCE

Introduction. This article deals with the problem of development of reasonable needs of young people
through the change of gender stereotypes. The authors gave definitions of the concept and classification
of human needs, in accordance with the value consciousness of a person.

Materials and methods. The article indicates that Russian and French cultures both have a number of fea-
tures that have led to the formation of gender standards. These standards transform the inherent biological dif-
ferences between men and women into a number of rational needs. The key factors determining their trans-
formation are the way of organizing the life of traditional society, the sacralization of life and social relations
under the influence of Christianity, the approval of liberal values, the modernization of production, fashion.
Results. As a result of an associative study conducted by the authors, it turned out that at a basic level,
the traditional, historically established understanding of “masculinity” and “femininity”, despite the
changes that are taking place in the society, has survived.

Conclusions. Within the study, the authors concluded that gender stereotypes, as cultural norms, have a
significant impact on the formation of rational human needs.

Keywords: needs, values, education, gender, intercultural comparative analysis, empirical research,
French culture, Russian culture, stereotypes, lifestyle.

Introduction. The problem of human needs is one of the central and at the same time the most com-
plex problems of man and society. All actions of people, their communities, social groups and institutions
are the realization of a huge variety of human needs. The history of civilization with its economy, culture,
politics, art, religion, education can be represented as a desire to meet certain needs. “Thanks to our needs,
desires, fantasies, we are dependent on other people; thanks to them, each of us is forced, for the sake of his
own interest, to be useful to other beings, able to deliver items to him that he does not have. Every nation is
simply the union of a multitude of people connected with each other by their needs and their pleasures™ [1].

The concept of need has many definitions. This is “an internal stimulus of every activity” (Zdravomyslov
A. G.), “Need or lack of something” (“Philosophical Encyclopedic Dictionary”), “a system of conditions in the
human body that are necessary and sufficient for the survival of the group and the organism "(Bronislav
Malinovsky)," the primary link of motivation "(N. S. Kuznetsov)". Needs of various kinds are an incentive for
practical activities at the individual and collective levels in the context of cultural and historical events and eras.

Being directly connected with a worldview that forms the deep foundation of society’s activities and
individual behavior, the role of needs and their attendant “passions” has long been a subject of reflection in
religious, philosophical, ethical and pedagogical concepts, where various ideas regarding their relative val-
ue, attitudes to problems of the meaning of life, morality, human happiness.

Human being is changeable, as well as the conditions of human life. A person consciously or un-
knowingly evaluates various products of work, events in society and natural phenomena as good or evil,
useful or harmful, fair and unfair. Thus, speaking of the role of needs, we must not forget that, along with
the knowledge of the world, information evolution, there is a value consciousness and value relations as the
most important characteristics of human life activity. “The value consciousness and value relationship are
attributes of the existence of a person as a person, which, being formed in a particular society and interioriz-
ing certain social relations, is at the same time a subject of activity and behavior and has a relative autono-
my, internal regulation, in which the types of value consciousness form the highest level” [2].

The perceptions of values have a powerful impact on the world of needs. On this basis, it is possible
to identify reasonable and unreasonable (perverse), true and false, progressive and regressive needs.

“Reasonable needs are genuine integrity, characterized by one or another measure of harmony — de-
pending on the basis (necessarily non-antagonistic) on which they are formed (stage of development of so-
ciety, its capabilities, etc.) [3]. Reasonable needs are associated with the disclosure of all the abilities of the
individual, ensuring its creative development.

“The harmonization of personal and social needs and interests is the main prerequisite for the for-
mation of reasonable needs” [3]. The formation of reasonable needs is greatly influenced by the type of so-
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cial structure, climatic conditions, religion, ideology, traditions and customs, and even fashion. The dynam-
ics of needs are determined by changes in the forms and ways of organizing the joint life of people.

One of the indicators of changing the forms of rational human needs are such regulatory behaviors
and expectations that are associated with images of women and men in different cultures (gender norms),
being an integral part of any culture, are largely localized and determined by it.

Materials and Methods. Gender is cultural derivative and in spite of the fact that women and men differ bi-
ologically, it is the gender norms of different cultures that interpret and transform internal biological differences in
men and women into a number of social expectations concerning what behaviour models and activity should be
considered for them appropriate and what rights, resources and powers they have to have [4]. Of course, there is a
clear similarity between these expectations. According to G. Tajfel, certain cross-cultural consistency of gender
stereotypes is dominant. For example, practically all societies confer the main responsibility in care of babies and
small children on women and girls, and the responsibility for military service and national defence is on men [5].

American researchers K. Do and T. Emsweiler, emphasizing the reproducibility of gender expectations,
came to the conclusion that gender stereotypes are not less stable than racial stereotypes. At the same time gen-
der norms considerably differ in different societies. According to Dr. Habel "Gender might be the most influen-
tial factor in our lives, starting even before birth", she stated. "In everyday life, we continuously deal with gender
differences, and sometimes we struggle with the peculiarities of the 'typical' male or the 'typical’ female" [6].

In fact, gender differences are strongly influenced by gender stereotypes, socialization and learning,
as well as genes and hormones and environmental factors.

The Russian culture and the culture of France have both a number of similar lines, and a number of
distinctive features, which influenced on the formation of gender standards of each culture.

An important factor in determining the difference in gender norms was that the struggle for women's equal
rights in our country began much later than in France; in spite of the fact that the Russian women acquired a voting
power for nearly 30 years earlier than French women, France is considered to be the ancestor of the movement for
equality of women. Thus, it was in the XVI century when women were allowed to be educated and get access to
books in France; in 1792 Olympia de Gouges developed the “Declaration of the Rights of a Woman and a Citizen”,
thereby defining the leading role of France in the development of relations between the sexes.

At a time when France was already fighting for the rights of women, a civil society in Russia had not
been created yet, and the Russian mentality was characterized by a lack of legal consciousness. Therefore,
the gender stereotypes of French society were influenced by the ideology of law and the contract of citizens
as independent legal entities, while in Russia, similar in content views were based on the principals of mu-
tual informal trust and love. Let's consider the specified distinction in more detail.

The most important factors influencing the formation of the “masculinity-femininity” stereotype within
the framework of Russian culture are the patriarchal type of culture and the Christian religion. These two factors
determine the starting point of the transformation of gender stereotypes in French culture too: they determined
the subordinate position of a woman, the non-recognition of her as a full-fledged personality, the idea of her
lower intellectual and moral level. Despite the fact that “medieval France was the birthplace of the ideal of court-
ly service to a beautiful lady sung by troubadours and truvers, the flip side of this attitude was treating her as a
lower being, deprived of any human rights. In the Middle Ages, a husband could subject the wife, suspected of
the adultery, to the punishment by a whip, ship her in water in a cage, and exile her to a monastery” [7].

The passionate worship of the Mother of God, on the one hand, coexisted with the image of a woman
as a “vessel of sin”, the tool of a Satan, on the other hand, which led thousands of unfortunate "witches" and
“witchcraft” to a fire.

First, principles of intellectual and social misogyny were challenged in the Enlightenment in France
due to a general ideological shift.

One of the first who started talking about the woman from more or less positive point of view was J.-
J. Rousseau. According to Rousseau, the feminine has a number of positive qualities that are not found in a
man. These qualities, in turn, have an important positive impact on process of formation of a male subject,
that is women, having a different sensual nature than men, are endowed with the ability to be pleasant to
men, causing them to have the best human feelings — love, compassion, care and, as a result, they can have
a beneficial effect on men: ennoble and soften their morals, develop sensitivity and shape their more refined
aesthetic taste. On it, according to Russo, the role of the woman has to be limited. Even in gallant 18th cen-
tury the friend of the great educator Montesquieu madam de Tensen bitterly noticed: “Judging by the way
God treats us, it is not difficult to notice that he is a man” [8]. Apparently, the women’s disadvantage and
their dependence on men in French society of that time are clearly traced.
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Further the attitude towards the woman changes at the time of the French revolution during which the
slogan was proclaimed: "If the woman has the right to ascend to a scaffold, then she has to have the right to
ascend to a tribune". So, E. Leguva describes position of women of that time: "Women during the Revolu-
tion got into the political sphere, they took in it weight and kept the men's positions for three years" [9].
Women proved that they "can own both a spinning wheel and a sword" [9]. However, Leguve notes that
this experience was unfavorable, that is, the intervention in politics “was either unfortunate, or useless, or
ridiculous” [9]. Thus, it is impossible to overestimate the significance of the changes that emerged during
this period. The The Charter of the Great French Revolution — the Declaration of the Rights of Man and the
Citizen — practically did not concern the female half of the nation.

So, Yu. I. Rubinsky, referring to the Civil code of Napoleon, gives a clear idea of position of women
of that time: “Article 213 of Napoleon’s Civil Code stated: “The husband is obliged to patronize his wife,
and his wife must obey her husband”. She had to live with him and follow him everywhere. By virtue of
article 443, the husband could forbid his wife to work, article 1428 gave him the right to dispose of the
property of his wife, to read her letters. Article 1124 equated married women in the opinion of the law to
minor and former convicts in view of what their presence at court or especially participation in the list of
jurors were excluded completely. According to the memoirs of one of the members of Napoleon’s State
Council, the emperor directly said: "The nature made women our slaves" [4]. A. Yu. Ivanov, describing the
life of the French at Napoleon, notes that the Napoleonic education system was designed for young men,
and for girls he created only educational houses of the Honourable legion. "They do not need public train-
ing as they are not intended for public life", — Napoleon said about girls. Yes, and in Ekuan it is enough to
teach so that after it ends, a girl “could become the mistress of a small family, knew how to sew dresses,
mend her husband’s clothes, provide a newborn dowry” [10].

As well as in the Russian culture, the new stage in functioning of gender norms begins at the end of
XIX — the beginning of the 20th century and is caused by the scientific and technical progress, which was
followed by some changes in the legislation.

Certain specifics can be connected with the fact that at the beginning of the 20th century the arising
industry of fashion began to play a huge role in the formation of gender stereotypes in France. Fashion, be-
ing one of kinds of cultural norms, can influence formation of gender stereotypes to a greater or lesser ex-
tent; in France this degree was greater. So, with a help of Coco Chanel, "short hair, a flat breast, flared
pants, as a sailor, half-meter length cigarette in lips" [8] — here is an image of a Frenchwoman of the 20th.

The predominance of masculine features in female images can be traced both in French and in Rus-
sian culture of that era (but the image of a woman is somewhat more accented by fashion then by ideology
in France). “Looking through the fashion magazines of that era, you can see that a woman approaches a
man in all the physical aspects and the male ideal is feminized at the same time. From now on, a man reso-
lutely shaves off his mustache, which was recently a symbol of his masculinity. The ideal of the hero is no
longer the winning warrior, but a beautiful, handsome man, in which the male principle is no longer the
primary quality any more”. [8] As A.Morua noted: “In the times of Balzac, the husband was the solution to
the problem, in the times of Roussen, the problem was himself” [11].

Results. In a modern society, a French woman criticizes the “myth” about women existing before: “There
was a time, not so long ago, when many women did not know and did not want to know any other work besides
taking care of the house and children” [9]; the modern Frenchwoman no longer needs a winner, a defender and a
support, she asserts her independence by herself. Thus, according to the empirical research conducted by the au-
thor, in which 150 Russian and French students were participated, women see a father, a husband, and a lover in

LIS

men. Almost all respondents associate women with concepts related to external beauty: “elegance”, “refine-
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ment”, “beauty”, “make-up”, “heels” and to internal qualities such as “will” and “independence”. It is remarka-
ble that, compared with the Russian respondents, whose associations “mother”, “motherhood”, “family”, “wife”
are fundamental to the concept of “woman”, the same concepts are practically not found in French women. The
association ‘“‘motherhood” was given to the concept of woman only in a few cases in France. At the same time
practically all respondents associate themselves with “mother” and “family” in the self-identity test.

There is a contradiction here too: on the one hand, gender stereotypes are caused by socio-cultural
factors: the desire of women to be realized not only in the family sphere, but also to shine outside the home,
and thus these stereotypes are caused by the collective public consciousness; On the other hand, gender ste-
reotypes are determined by personal qualities and cognitive processes, where tradition plays an important
role as the norm, and in this case the perception of the public and the personal does not coincide. Thus, a
civilizational shift occurs in the French culture but in a slightly different form. As for Russian girls it is
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more usual to give a traditional description of a "women in general" and much more modernized one for
themselves, French women’s ratio is rather the opposite. Probably, this reflects the peculiarities of
worldview principles transmitted through the social channels.

As for the answers of men, there was no significant difference between the ideas of the Russians and
the French about themselves. All men associate themselves with practically the same qualities such as sup-
port, responsibility, strength, protection. The French, like the Russians, appreciate beauty, intelligence, ele-
gance in a woman and associate a woman with the following concepts: “maternal instinct”, “wife”, “moth-
er”, “protector”, “pleasure”. It is noteworthy that not a single respondent in France, unlike Russian men, has
noted such associations with the concept of a woman as a hostess and a housewife, which also indicates
some specifics of the relationship between a man and a woman established in French culture: the ideology
of the French family is more rooted on the idea that mutual support and a fair distribution of household re-
sponsibilities are important components of family happiness. The study also revealed that for most French
as well as Russian respondents, regardless of gender, family is a core value and an indicator of the function-
ing of gender norms in culture and society. Thus, the following main associations with the concept of “fam-
ily and home” were named: “father”, “mother”, “protection”, “hearth”, “rest”, “support”, “importance”,
“children”, “love” , "Happiness", "calm", "Motherland" [12].

In modern Russia, a historically established system of gender norms is traced. It prescribes a specific
pattern of sex-role behavior for a man and a woman and is shown in a set of qualities that are fixed and at-
tributed to one or another gender, and a civilizational shift which is happening in this system at present.

Conclusions. This conclusion confirms our associative study of the ideas of young boys and girls
about their perception of the concept of "man" and "woman". The study demonstrates that, at a basic level,
the traditional, historically established understanding of “masculinity” and “femininity”, despite the chang-
es that have occurred and are taking place in society, has survived. So, according to our research, the top six
most common associations of men in relation to a woman included: mother, beauty, keeper of the hearth,
wife, weakness, housewife.

Women associate themselves with the concepts of "mother", "care", "tenderness", "family", "beauty",
"comfort". The fact that no respondent gave the concept "housewife" or "hostess" that can demonstrate dif-
ferent perception of gender roles at men and at women is remarkable.

Most respondents associate men with the following images: support, father, reliability, stone wall,
power, mind. An interesting fact is that women's answers almost coincided with the answers of male re-
spondents who noted the following associations with the concept of man: strength, father, protector, cour-
age, intelligence, support.

Thus, the results of the study led us to the conclusion that, basically, the views of young men and
women on understanding male and female roles are still not beyond the traditional stereotypes, and it is the
rules and ideals that are associated with traditional gender roles and the cultural norms that explain the
choice of associations interviewed in both Russian and French cultures.

As we can see, girls are attracted primarily by traditional masculine qualities in men, and men appre-
ciate traditional feminine qualities in women. Although, as we have defined above, some changes in the
distribution of roles do occur: girls indicate professional and professional characteristics as self-
determination. The mechanism of preserving and updating gender norms can be presented by analogy with
the following: “The moral norm that becomes generally accepted is gradually transformed into the usual
moral* automatism ”, into a label template, into a custom procedure. Moral consciousness is freed from the
already indisputable, non-controversial problems, transferring them to the level of subconscious and intui-
tive-sensual stereotypes of behavior; It is accepted as a solution to new problems, consolidating new stand-
ards. These processes, on the one hand, contribute to the emergence and preservation of social knowledge,
on the other - allow new ideas to appear that are more adequate to the existing situation ” [4]. In our opin-
ion, a similar process occurs with gender norms: they partially go to the level of subconscious patterns,
while at the level of consciousness, the process of the formation of already new norms begins.

All this allows us to make the following conclusion. The general logic of changing gender stereo-
types coincides in Russian and French culture over the past two centuries, but the manifestations and even
selected moments of the determination of the changes that occur have certain cultural specificities.

So, the statement of the idea of female equality in France was articulated first of all in the context of
political ideology, in connection with a thesis of the Enlightenment on the natural equality of people. In
Russia it was esteblished in an ethical way, in the connection with Christian love to the person in general.
The masculinization of an image of the woman in Russia of the first half of the 20th century was formed on
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the ideological bases, and it was primalary expressed in terms of images of fashion in France [11].

Thus, even externally identical gender norms acquire a slightly different meaning in a different cul-
tural context, that once again demonstrates their status as cultural norms.

Studying the person’s needs convinces us that the totality of formed needs has a very significant im-
pact on a person’s behavior, on his response to changes in the socio-political situation in society, on the
choice of the meaning of life and the path of individual development. Needs cannot be reduced to the sum
of only external requirements arising from social and economic conditions. They represent certain vital
lines of the organization of the entire system of interaction in society. They are shown in the mass habits
and cultural skills, which people learn during their socialization, education, upbringing.

It is impossible to find a society, a nation, a country, where a person would not strive to satisfy his material
needs, would not look for human communication, friendship and love, would not need respect and self-esteem,
would not try to realize himself, learn something new [13]. The rational needs are the result of the great educational
efforts of the whole society, as well as the concentration of the will and character of the individual. The methods of
forming needs are specific ways of using certain means for active purposeful impact on the biosocial nature of man
and the values of the entire population. The means of forming needs are diverse, with their help the state and socie-
ty purposefully influences the processes of development of needs. The most effective means include: value-raising
activities, mass media and promotional activities, upbringing and education.

Some types of needs are traditional in nature. They are passed on from generation to generation and
rooted in the subconscious of members of society. This is influenced by many factors, including the type of
social structure, climatic conditions, religion and ideology, as well as traditions and customs. A number of
social conditions can be mentioned, such as: freedom of speech, freedom of choice of activity, freedom of
expression, the right to research activity and information, the right to self-defense, as well as a social structure
characterized by justice, fairness and order necessary are necessary for development of reasonable human
needs. The formation of rational needs that most determine the behavior of people are capable of self-
sacrifice, the protection of their dignity and the dignity of their homeland, require great educational efforts, the
use of certain methods and means for a purposeful impact on the biosocial nature of man and his attitudes.

Thus, the wealth of a person is the wealth of his needs and the ability to control them.
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NMPOBJIEMA ®OPMUPOBAHUSA PA3YMHbIX NMOTPEBHOCTENA MOJOOEXWU
HA NMPUMEPE TPAHC®OPMAUMUU TEHOEPHbIX HOPM B POCCUMN U ®PAHLIUUN

IIpo6aema u uesn. [IpobremMa MOTPeOHOCTEH YETOBEKA SABIISICTCS OJHON M3 IIEHTPAIBHBIX U B TO YK€
BpeMs HanboJiee CIIOKHBIX MpoOJieM YeloBeka u obmiectBa. Bee neiicTBus mojeid, ux cooOIIecTB, COU-
ANBHBIX TPYMI U WHCTUTYTOB — 3TO peaju3allisl OTPOMHOTO Pa3HOOOpa3usi 4eJIOBEUECKUX MOTPEOHOCTEH.
Hcropwst uBHIN3aHAH C €€ SKOHOMHUKOW, KyJIBTYPOH, ITOJTMTHKOM, NCKYCCTBOM, PEIUTHEH, 00pa3oBaHHEM
MOKET OBITh TIpEACTaBlieHa KaK jKeIaHUe WHAMBHIA yIOBICTBOPUTH T€ WIM WHBIE MOTpeOHOCTH. Bynyun
HETIOCPEACTBEHHO CBSI3aHHBIM C MHPOBO33PEHHEM, KOTOpoe (GOpMHUPYET IIyOOKYI0 OCHOBY IESITEILHOCTH
o0I11ecTBa ¥ MHANBHIYaJHOTO TTOBEACHUS, POJIb MOTPEOHOCTEN M COMYTCTBYIOIMINX UM «CTPACTeiD) A0NTroe
BpeMs OblIa MPEIMETOM OTPAXKEHHUS! B PEIMTHO3HBIX, PUIOCO(CKUX, STHYECKHX M MEJarorn4ecKux KOoH-
LEeNUUsX, TJe pa3IudHble WAEH OTHOCHUTEIBHO MX OTHOCHUTENIbHAsl LIEHHOCTb, OTHOIICHHE K MpobiemMaM
CMBICTIA KU3HU, HDABCTBEHHOCThH, YEJIOBEYECKOE CUACTHE.

B nmaHHO# cTathe paccMaTpuBaeTcsi mpobiemMa (pOpMHUpPOBaHUS pa3yMHBIX MOTPEOHOCTEH YesoBEeKa Ha
npuMepe TpaHcOpMalyH TeHIEPHBIX CTEPEOTHIIOB B PYCCKOM M (DpaHITy3CKOi KyJabTypax. ABTopamMu ObUT Ipo-
BeNEH aHAIN3 MOTPEOHOCTEH YesIoBeKa, JaHbl ONPEICNICHHs TTIOHSTHS TOTPEOHOCTEH YeNnoBeKa, MX KiIacCH(HKa-
Iy Ha pasyMHBIC U HEPA3yMHBIC, B COOTBETCTBHH C LICHHOCTHBIM CO3HAHUEM M LCHHOCTHBIMU OTHOIICHUAMMU,
SIBJISTFOIIMMICS BOKHEHIITIME XapaKTePHCTHKAMU YeIOBEYECKOH JKu3HenesTenbHocTi. Oco00e BHUMAaHKE B CTa-
ThE YACISAETCS (POPMHUPOBAHHIO Pa3yMHBIX TIOTPEOHOCTEH MOJIOIOTO ITOKOJICHHS, KOTOPBIE CBS3aHBI C PACKPHITHEM
BCEX CIOCOOHOCTEW JIMYHOCTH, obecrieueHrueM e€ TBopueckoro paszsurtus. OIHMM W3 TOKazaTeNiedl M3MEeHEeHHs
(hopM pa3yMHBIX ITOTPEOHOCTEN YeIoBeKa, 0 MHEHHIO aBTOPOB, SIBJISIOTCS HOPMATHUBHBIC MOJIEIN TIOBSIICHUS 1
OXXHIaHWH JTFOJIEH, CBS3aHHBIE C 00pa3aMU YKEHIIUHBI K MY>KYMHBI B PA3IMYHBIX KYJIbTypax (TeHIEPHBIE HOPMBI).

MeTtononorusi. B cratee ykaspIBaeTcs, UTO pyccKasi KylbTypa U KyabTypa OpaHIi UMEIOT Kak psiJi CXO-
JKHX YEPT, TaK U PsiJi OTIMUUTEIIBHBIX OCOOCHHOCTEH, BIHUSIONIMX Ha (JOPMUPOBAHHUE TEHICPHBIX CTAHIAPTOB Ka-
KON KynbTyphl. ['eHnep sBIsSeTCs] KyIbTYPOIOTHYECKON MPOW3BOAHON M, HECMOTpPS HAa TO, YTO JKCHIIWHBI U
MYKUHHBI PA3INYal0TCs B OMOJIOTMYECKOM OTHOIICHHH, IMEHHO TE€HJICPHBIC HOPMBI PA3NIMYHBIX KYIIETYp HHTEp-
MPETUPYIOT U MPEoOPa3ytoT BHYTPSHHUE, TIPUCYIIME MY>KYMHAM U JKSHIIIMHAM OMOJIOTUYSCKUE PA3JIMUMS B PsiT
pa3yMHBIX TIOTpeOHOCTEH. BakHbIM (hakTOpOM TIpH OTIPEAEIeHNH Pa3iidrs TeHIEPHBIX HOPM SIBIJIOCH TO, YTO B
Hamel crpaHe 0opr0a 3a pPaBHOIPABHIE KEHIIMH Hadajaach TOPa3lo TOIKE, HECMOTPS Ha TO, YTO POCCHHCKHE
JKCHIIMHBI TTOJYYHIIH MPaBo rojioca mouty Ha 30 JieT paHsblie, yeM (QpaHIyKeHKH, UMEHHO DpaHIus cunrtaeTcs
POIOHaYANIEHUIICH JIBIDKEHHUS 33 paBHOMpPAaBHE KCHIIMH. B To Bpems, korma Bo ®paHumn yxe mnuia 6opsda 3a
TpaBa >keHIvH, B Poccnn emé He chopMmpoBanoch TpakaHCKoe OOIIIeCTBO, & POCCHICKas MEHTATHHOCTD XapaK-
TepU30BaJIach OTCYTCTBUEM MPABOBOrO co3HaHMs. [109TOMy Ha reHJIepHBIe CTEpEOTHITHI (PPaHITy3CKOro OOIeCTBa
TOBJIUSIIA MJIEOJIOTHS TpaBa M JIOrOBOpA IPpakAaH KaK caMOCTOSTENIBHBIX IOPHANYECKHX JIMII, B TO BpeMs Kak B
Poccum cxomHbIe 10 copiep kaHnIo TIpeICTaBIeHHsT OCHOBBIBAIMCH HA HaYallaXx B3aUMHOTO HE(OPMAIBHOTO JOBE-
pus 1 T00BH. BBUTO BBISIBIEHO, YTO TEHIEPHBIE HOPMBI B PYCCKOM M (PPAHITY3CKOM KYJIBTypax B IIEJIOM W3MEHS-
JIMCH CXOAHBIM 00pa3zoM. KimoueBbiME (hakTOpamu, onpeeNnsBIIMMH UX TPAHCPOPMAIMIO OBUTH CIIOCOO OpraHH-
3aIlUH KU3HU TPAIHUIFIOHHOTO O0IIEeCTBA, CAaKpaTM3aIs ObITa M COIMAIBHBIX OTHOIIIEHHH 0] BITVSIHUEM XPHCTH-
AHCTBA, YTBEP)KICHIE TMOEPATHHBIX IIEHHOCTEN, MOJIEPHU3AIIIS TIPO3BOICTBA, MOBI.

Pe3yanbTarthl. B pesynbrare uccieqoBaHUsS aBTOPHI BBIACHWIN, YTO TEHICPHBIC CTEPEOTHITBI MOTYT OBITH
00YCJIOBJICHBI KaK COIMATIbHO-KYJIBTYPHBIMH (DaKTOPaMH 1 KOJUIEKTUBHBIM OOIIECTBEHHBIM CO3HAHHUEM TaK H, C
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JPYroil CTOPOHBI, IMYHOCTHBIMU KQU€CTBAMHU U KOTHUTUBHBIMU IIPOLIECCAMHY, TJIE BaXKHYIO POJIb UI'pAeT Tpaiu-
LUsI KaKk HOpMa. DTOT BBIBOJI MOATBEPKIAET MPOBEAEHHOE aBTOPAMH aCCOLMATUBHOE MCCIIEIOBAHNE TIPE/ICTaB-
JICHUH FOHOLIEH 1 JeBYLIEK 00 MX BOCIPHUITHU IIOHATUS «MYXUHHA» H «OKEHIMHay. MccnenoBanue npoieMoH-
CTPUPOBAJIO, YTO HA 0a30BOM YPOBHE TPAJULIMOHHOE, UCTOPUUYECKH CIIOJKUBLIEECS TIOHUMAaHHUE «MacKyJIHMHHO-
CTU» U «(PEMHHHOCTH», HECMOTPsI Ha MPOUCXOAUBILIE U MPOUCXOAAIINE TIEPEMEHBI B OOIIECTBE, COXPAHHIIIOCH.

BruiBoabl. ABTOpHI A€Tal0T BBIBOJ O TOM, YTO COBOKYITHOCTH C()OPMUPOBABIINXCS MOTpeOHOCTEH OKa-
3bIBa€T BECbMA CYILECTBEHHOE BJIMSIHUE HA ITOBEJCHUE YEJI0BEKa, Ha €ro PeaKkiHi0 Ha H3MEHEHHUE COLIUaIbHO-
MOJTUTUYECKON 00CTaHOBKH B OOIIECTBE, HA BBIOOP CMBICIIA KHU3HU U ITyTh WHAWBHUAYAILHOTO Pa3BUTHS. AB-
TOPBI CUUTAOT, YTO TEHJIEPHBIE CTEPEOTUIIBI B KAYECTBE KYJIBTYPHBIX HOPM OKa3bIBalOT BEChbMa CYIIIECTBEH-
HOE BJIMSHWE Ha MTOBEJCHNE YEI0BEKa, HAa €r0 MOpaJlbHbIE HOPMBI M IIEHHOCTHBIE ycTaHOBKU. DopmupoBanue
pa3yMHBIX TIOTPEOHOCTEH, KOTOphIe B HAMOOJBIIEH CTENEHH ONpPEAETIIIOT TOBEACHHUE JTIO/IEH, CIIOCOOHBIX Ha
CaMOIIOKEPTBOBAaHUE, HA 3AIUTY CBOETO JOCTOMHCTBA M JOCTOMHCTBAa cBoel PoamHbl, TpeOyroT OombIImx
BOCITUTATENbHBIX YCHINH, UCIIOIb30BAHME ONPEACIEHHBIX CIIOCOO0B M CPEACTB Il aKTHBHOTO LICJICHAPaB-
JICHHOT'O BO3/IEHCTBHS Ha OMOCOIMATIFHYIO MPHPOTY YEJIOBEKA U €0 KU3HEHHBIE YCTAHOBKH.

Knioueswie cnosa: nmorpeGHOCTH, IEHHOCTH, 00pa30BaHKE, TeHAECPHbIE OCOOCHHOCTH, MEKKYIBTYP-
HBIA CPaBHUTEJBHBIN aHANN3, SMIIUPUYECKOE HcceqoBaHue, (ppaHIly3cKas KyJIbTypa, pyccKas KyJbTypa,
CTEPEOTHIIbI, 00pa3 )KU3HH.
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